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Abstract

This paper overviews my final master’s degree project. In this project, I researched the
intersection of power and communication. Using academic articles, I reviewed best practices
regarding power in the classroom. In addition, I found articles that discussed power and
communication within organizations. Using these two bodies of research, I wrote a literature
review focused on power bases and power distances. These two specific forms of power were
chosen because they each have a different focus, but they can both be applied to teaching
practices and organizations. I was then able to design a course to teach these concepts by
drawing on the research from the literature review. In addition, this course allows me to practice
using the behaviors and strategies I learned from my research.
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Introduction

All people find themselves involved in organizations. Organizations all look different
and operate different, but within all organizations there exists and element of power. The goal of
this paper is to better understand the role of power in communication. I will draw from
instructional and organizational communication, in order to provide a well-rounded perspective
of what power is, how power works, and what the best practices are for using power within both
classrooms and organizations. This literature review is written in connection with a course
proposal to teach about power and communication. Hofstede (2001) argues that humans
naturally interact with one another according to levels of dominance and power. Since power is
something we have a naturally encounter, it provides a good area of study and learning. Using
the research on power and communication in the classroom context will provide me with best
practices. I can employ these best practices in the creating and teaching of a course on
communication and power. For instance, researchers have found connections between the use of
power in the classroom and affective learning (Richmond & McCroskey, 1984), communication
satisfaction (Goodboy et al, 2007), and relationship building between student and teachers (Finn,
2012), to name a few. I can use this information to my advantage by using the appropriate forms
of power when interacting with my students.
Although I’ll be primarily using the research on instructional communication to inform
my own pedagogical practices, I can use the organizational communication research to help
students understand how power works in the organizations they are part of. Emerging adults are
in a stage of life where they are likely experiencing college for the first time. This is also a time
where they will be transitioning to full time work (Pederson & Beck, 2020). Because of these
new experiences with unfamiliar organizations, learning about power and communication within
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organizations will be valuable in helping these students navigate new terrain. Researchers have
looked at organizations and have found that the use of power influences satisfaction with
supervision (Busch 1980), charitable behaviors (Winterich & Zhang, 2014), and impressions of
leadership (Chudnovskaya & O’Hara, 2016). These all add value to students because they will
likely be navigating new roles as they are taking this course, or shortly thereafter. To prepare to
teach on these topics, this paper provides the opportunity for me to learn about power in depth in
a few specific areas so that I will be better prepared to step into a classroom and teach others.
Specifically, I will focus on two research questions as I work through the literature:
RQ1: How is instructor power used to facilitate and/or hinder student learning in the
classroom?
RQ2: What is the role of power in organizations?
There are several different aspects of what teaching is, and two of them are teaching
practices and understanding content. Although I might focus on other aspects of teaching in the
future, this paper is focused on power as a teaching tool and power as a learning subject, both
within the broader picture of course development. The first research question allows me to learn
more about how to use power in my own classrooms. The second research question is devoted to
helping me understand power at a level that I can teach power and communication principles in
my proposed course . This paper will be organized into two main sections, one for each research
question. Within the first section of this paper, I will overview research that shows both positive
and negative effects of using power in the classroom. The second half of the paper will be
focused on the role of power in organizations , and why this information is beneficial for
students to learn.
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RQ1: How is instructor power used to facilitate and/or hinder student learning in the
classroom?
For my first research question, I am interested in teaching practices for my own
classroom management. Dannels (2015) says, “Power is not an attribute the teacher possesses,
but rather is rooted in the teacher-student relationship” (p. 46). With this understanding, my goal
is to better understand power’s role in the teacher-student relationship. I want to learn how to use
power most effectively within the classroom setting. Specifically, when teaching a course on
power and communication, as I believe it is important to demonstrate effective and ethical use of
power when teaching about its effects.
Power Bases
Power bases are a specific, relational level view of studing power. French and Raven
(1959) frame power in the perspective of social or psychological influence. They acknowledge
that in relationships (or systems) there is a social agent who exerts power (or social influence) on
another person, and they argue for the, “necessity of distinguishing different types of power in
order to account for the different effects found in studies of social influence,” (French & Raven,
1959, p. 259). They saw a need for separating power into five separate bases to help future
research distinguish between the effects that power can have in relationships. McCroskey and
Richmond (1983) were some of the first to use these power bases in the classroom context. They
argue that student perceptions of power hold more weight than teacher perceptions by saying,
“students will respond in the classroom on the basis of how they perceive that classroom to be,
not the basis of how their teacher perceives it” (McCroskey & Richmond, 1983, p. 183). In
addition, in Dannels (2015) book about instructional communication, they make a point to say,
“power exists within the perceptions of those over whom the power is exerted,” (p. 46), which,
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adds to McCroskey and Richmond’s argument. The five power bases discussed below take this
perception into account. To connect this to my research question, I want to learn about how
students perceive power, and how power is used most effectively in the classroom.
French and Raven (1959) argue that while there are many possible bases of power, these
five are the most common and therefore the most important. These power bases are centered in
the idea that there is a relationship between two people or parties (French & Raven, 1959). This
makes power bases an excellent choice in the context of the classroom because there are two
clear parties involved: teacher and student. In addition, the bases refer to the source of the power
(French & Raven, 1959). This is important because the source of the power determines the
effects that the power has. If the agent was the only factor to indicate effects, then all power used
by teachers would have similar results on their students. The five power bases are reward power,
referent power. expert power, coercive power, and legitimate power (French & Raven, 1959).
With all five types of power, I will give examples of how they look in the classroom and
organizations. These examples are not comprehensive, but they will provide a good sense of
what each power base looks like.
Reward power is the perception of the subordinate that the person in charge can give
them rewards (French & Raven, 1959). For instance, students perceive that their teachers can
reward them with grades or praise. In addition, an employee perceives their manager as being
able to give them a raise, time off, or positive feedback. The power comes from the perception of
the person without power. So, the more the student or employee values the reward that the
teacher or manager has to offer, the more magnitude the power holds (French & Raven, 1959).
When students perceive their instructors as using reward power, they are more likely to engage
in learning, feel empowered, and feel like their instructor is a caring person (Dannels, 2015).
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Referent power is based on the identification that the subordinate has with the person in
power (French & Raven, 1959). This identification can look like a desire for a shared identity,
close relationship, or aspirations to become like the person in power (Schrodt et al., 2007). This
power grows when the student or subordinate increases in their affinity for the teacher or
supervisor. When the student can identify a trait or quality that the teacher possess that the
student wants to exemplify in their own self, the referent power of the teacher increases (French
& Raven, 1959). The greater the affinity or desire to strengthen the shared identity, the greater
the effects referent power has.
Expert power comes from a person’s perception of another person being an expert or
having special knowledge (French & Raven, 1959). If the student thinks that their teacher is
knowledgeable and competent, the teacher holds this expert power in the classroom (Dannels
2015). In an organizational setting, this could be related to an employee’s perception of their
manager’s knowledge, competency, and expertise in the organization.
Coercive power is the perception that the subordinate holds of the superior’s ability to
exact punishment (French & Raven, 1959). For instance, a teacher has coercive power when a
student perceives their teacher as being able to give bad grades, publicly criticize, or dislike them
(Schrodt et al., 2007). Managers have the power to withhold raises or cut pay, ridicule
employees, and create more work for those they supervise. As with reward power, coercive
power increases with the level of severity that the student or employee perceives the
consequence to have (French & Raven, 1959). For instance, if a student doesn’t care about
failing a class, then the teacher’s ability to give them bag grades holds no coercive power.
Legitimate power is the idea that a person has a right to tell someone else what to do
(French & Raven, 1959). For instance, a child gives their parent legitimate power when they
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believe that their parent has the right to tell the child how to behave. This form of power is often
attributed to the virtue of titles (McCroskey & Richmond, 1983). Students give this power to
teachers when they believe the title of a teacher is worth something (Dannels, 2015). Legitimate
power gives the teacher control over what will be discussed, what time class begins and ends,
and often deals with the logistical side of teaching. This also looks like the power a manager
holds in telling their employee what they can and cannot do while at work.
Much of the research connecting power bases to the classroom highlights a consistency
with referent, reward, and expert power bases yielding positive results and coercive and
legitimate power consistently yielding negative results. Finn (2012) organized the five bases of
power into prosocial (positive) and antisocial (negative) groups based on these consistent
findings. They categorized reward, referent, and expert power as being prosocial power bases
because when instructors use these kinds of power, there are consistently positive results. This
leaves coercive and legitimate power to be labelled as antisocial power bases because when
teachers employ these power bases, there are consistently negative results. The case is not made
that the power bases are inherently positive or negative, but rather that the use of them leads to
positive or negative outcomes. Given this consistent categorization of the five power bases, the
following discussion is divided into two sections – positive outcomes and negative outcomes.
Positive Outcomes of Power Bases in the Classroom
Power can be used to create positive results in the classroom. Finn (2012) conducted a
study to connect use of power and understanding in the college classroom. They interpreted the
findings to support the idea that prosocial behaviors (or referent, reward, and expert power bases)
from an instructor led to a feeling of understanding on the student end. For instance, when
instructors were genuine and present with their students, praised them for good work, and
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demonstrated an expertise in the subject, then the students were more likely to feel understood by
their instructor on a relational level (Finn, 2012). Goodboy et al. (2011) found that reward,
expert, and referent power bases yielded a positive relationship with communication satisfaction.
They also found that when the students had high communication satisfaction, then the students
did more affinity seeking and had less attempts to change their teachers’ behavior (i.e., less
seeking to change bad grades, etc.). Relying on the findings of these two studies, a teacher can
use referent, reward, and expert power together to increase the overall communication climate of
their classroom. This can look like using confirming messages that let students know they are
valued and significant (Goodboy et al., 2011).
Continuing the conversation on positive outcomes of power, Teven and Herring (2005)
found a connection between referent power and trust. They bring up the idea that referent power
is earned. The researchers found that once instructors first earned the referent power, then they
were able to develop positive relationships with their students. This finding can help instructors
know how to better foster relationships in the classroom by pointing them toward referent power
use. It may take time to earn the referent power, but in the end, it should help in the formation of
relationships. One suggestion to build referent power, is to say or do things that establish a
shared identity between student and teacher (Dannels, 2015). Beyond referent power, instructors
can use reward and expert power to build relationships. Finn (2012) found evidence to support
the idea that these uses of power had a positive relationship with the quality of teacher-student
relationships. From this one can understand that using certain power bases foster the formation
of relationships. If teachers desire positive relationships with their students, they can increase or
focus their use of power on referent, reward, and expert power. For instance, an instructor can
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demonstrate a mastery of the course material in the syllabus (expert power). They might also
praise students for their good work (reward power).
To add to the positive outcomes of power, Paulsel et al. (2005) focused on student
perceptions of instructor power. They found additional support for the idea that the way an
instructor uses power influences the student reaction. Paulsel et al. (2005) found that if students
perceive their instructors as being knowledgeable and competent (or using expert power) then
they feel like the classroom is run fairly. Horan and Myers (2009) looked at instructors’
perceptions of fairness and justice within the classroom. They found evidence to support the idea
that fairness is important to instructors. This means that both parties involved value fairness
within the classroom setting. I can use this in my classroom by relying on expert power to
cultivate fairness in the classroom. I can do this through grading, policies, and treatment of
students (Paulsel et al., 2005). Since fairness is important to both parties, this will benefit me and
my students.
Power has connections to other positive effects in the classroom. Schrodt et al. (2008)
investigated the connection between teachers’ use of power and learner empowerment. They
found that a teacher’s use of referent power had a strong connection to student learner
empowerment. If a teacher uses immediacy behaviors, tries to build rapport with students, and
makes an effort to be present and genuine, their students feel like they are able to succeed in the
classroom (Schrodt et al, 2008). These behaviors that come from referent power encourage
students to take the learning into their own hand, and it gives them confidence to succeed. In
addition, Richmond and McCroskey (1984) found that referent power has a positive relationship
with affective learning. When instructors make efforts to connect and identify with their
students, students not only feel like they a greater ability to learn, but they also have more
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motivation to learn. If an instructor feels as though they want to foster more empowerment and
learning within the classroom, referent power appears to be a reliable tool to make that happen.
Negative Outcomes of Power Bases in the Classroom
I have discussed positive effects of power in the classroom so far, but there are also
negative outcomes of power use. Richmond and McCroskey (1984) also observed some negative
outcomes of power in the classroom. They found evidence to support the idea that coercive and
legitimate power have negative effects on student’s affective and cognitive learning. When
teachers belittle their students or enact power by virtue of their title, student learning decreases.
McCroskey et al. (1985) also found that legitimate power and coercive power from the teacher
lead to a negative relationship with affective learning. Although these researchers did not
categorize the power bases into prosocial and antisocial groups, their results support the
grouping.
In furthering the discussion on negative classroom outcomes, Finn (2012) interpreted the
results of their study to understand that antisocial behaviors have a negative effect on
understanding, rather than a neutral one. So, when students feel like their instructors are
emphasizing their superiority, are being overly formal and distant, or belittle or punish students,
the students feel like there is a greater sense of misunderstanding between them and their
instructors. In addition, Goodboy et al. (2011) found evidence to support a negative relationship
between instructor use of coercive and legitimate power and communication satisfaction. As a
teacher, I can use this information to help me avoid being overly formal or distant (legitimate
power) or belittling students (coercive power) because these behaviors have negative outcomes
(Finn 2012).
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Continuing the discussion about negative outcomes of instructor power, Schrodt et al.
(2008) looked at the connection between power bases and student evaluations. Not surprising,
they found that coercive power led to lower teaching evaluations from the students. When
teachers belittled or embarrassed students, acted dictatorially, or seemed unreasonable, their
students were more likely to give them unfavorable reviews (Schrodt et al, 2008). Teaching
evaluations are often looked at as components of job applications and tenure and promotion. For
this reason a teacher will want to consider carefully the way in which they exercise their power
in the classroom.
Power bases have a focus on two-party relationships, and the way that power is used in
those situations (French & Raven, 1959). The following section takes a macro-level perspective
of power by focusing on power distance. Power distance research has its roots in looking at a
cultural view of power (Hofstede, 2001). Power distance provides a good counterpart to power
bases, as it takes power to a broader context of cultures and organizations, rather than
relationships as power bases do.
Power Distance
In this next section, I will review power distances as they relate to classroom learning.
This discussion of power distance will add to the learning about good pedagogical practices in
the classroom. There is research to support the idea that power distance has an effect on teacher
student relationships (Li & Guo, 2012) and student learning (Jenvdhanaken & Rangponsumrit,
2020). Power distance refers to the inequality between those in power and those without power
(Hofstede, 2001). If there is a greater inequality of power, then the power distance is high. If
there is a smaller inequality of power, then the power distance is low (Hosfstede, 2001). In
Hofstede’s book (2001), they make a point to say that this is measured from the perspective of
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the person who has less power or is the subordinate in the relationship. This is similar to the
position taken on power bases. In this context, the teacher is in the position of power over the
student.
Power Distance in the Classroom
To observe power distance in the classroom, Jenvdhanaken and Rangponsumrit (2020)
interviewed Thai students who were studying Spanish from native Spaniards at a Thai university.
Their findings highlighted instructor behaviors that influence power distance. The Spanish
instructors consistently had lower power distances in their classrooms when compared to the
Thai instructors. Jenvdhanaken and Rangponsumrit (2020) attributed this to the Spanish teachers
tendency to treat their students as equals, and still maintaining the respect of the students. This
resulted in an environment where the students were more likely to voice their opinions and
engage in class discussions. Li and Guo (2012) looked at language instruction for Chinese
students. They found that English language teachers maintain a shorter power distance than those
teachers who taught languages other than English. English teachers were more likely to use
activities or questions to aide their students’ learning, which was believed to be a contributing
factor to the lower power distances. Again, with the lower power distance students felt like they
were more likely to ask questions, participate in class, and have relationships with their
instructors. Instructors who value engagement in class discussion can use this information. If
these instructors treat their students as equals and try to keep the power distance low, then their
students will be more likely to ask questions and engage in group learning. In addition, those
instructors who see value in having relationships with their students can use this information to
foster said relationships.
What is the role of power in organizations?
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This second research question is aimed towards building out my course. I can use the
following organizational communication research to help students understand how they can use
power to better the organizations they are involved with. Since I have already explained power
bases and power distance in this paper, I will not take the space here to do that again. This
research question is answered in two parts: power bases in organizations and power distance in
organizations.
Power Bases in Organizations
There are positive effects of power useage in organizations as well as classrooms. Busch
(1980) conducted a study looking at power bases in a sales organization. Busch wanted to see
what kind of relationship existed between sales managers’ use of power and salespersons’
satisfaction with supervision. Busch (1980) suggests that expert power and referent power had
the strongest positive relationship to supervision satisfaction. Legitimate power and reward
power also had statistically significant positive relationships to supervision satisfaction. Coercive
power was the only power base that had a negative relationship with satisfaction. This is
interesting to note because most of the instructional communication cited earlier found that
legitimate power usually yielded negative or undesirable effects in the classroom. Busch (1980)
did not observe the same results, showing legitimate power as being a positive use. This can be
useful for students who find themselves in a position of leadership, particularly in sales. They
can use their expert power to increase clarity in the workplace, and therefore supervisee
satisfaction (Busch, 1980).
Satisfaction in the workplace has coorelation to the use of power by managers. Richmond
et al. (1980) wanted to see what relationships existed between the communication of power by a
manager and employee satisfaction. Richmond et al. (1980) found that referent power and expert
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power both yielded statistically significant results, pointing to the idea that these types of power
led to higher rates of employee satisfaction. Coercive and legitimate power both had negative
relationships with employee satisfaction. Although Busch (1980) interpreted their results to show
that legitimate power led to positive interactions, Richmond et al. (1980) found that the use of
legitimate power led to negative relational outcomes. This information adds to the impact
students can have as managers or leaders within organizations. Students can learn from this study
to rely on referent and expert power to help those they manage to feel satisfied in their work.
Organizations often need to make large purchases for a specific purpose. Kohli (1989)
conducted a study to see what power bases influenced the buying committees of organizations.
Specifically, Kohli (1989) surveyed individuals on purchasing committees from several types of
organizations to determine what kind of influence power had on these complex decision-making
processes. The researcher found that the people on these committees who held expert power
were more likely to have a greater influence in the committee. For instance, if a person
demonstrates and communicates knowledge in the product the committee is discussing, others
are more likely to defer to the knowledgeable persons because of their expertise. These findings
can be useful for students to learn because it highlights another positive outcome of expert
power. If a student finds themselves in an organization or committee that is making large
purchases, they can use this knowledge to rely on someone with expert power to make the best
decision. In addition, a student might volunteer to serve on such a committee if they feel that
they have some expertise to add to the committee.
Many organizations engage in some form of marketing. Crosno et al. (2009) conducted a
study, couched in marketing, to see if brands can hold or possess the same power bases that
individuals do. These researchers hypothesized that a brand, rather than an individual, can have
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referent, reward, expert, coercive, and/or legitimate power. Crosno et al. (2009) found evidence
to support their hypotheses. For instance, individuals can perceive a brand as having an ability to
reward them in some way, or individuals might perceive a brand as having expertise in their
market. In addition, they found support for the idea that, “brands have the capacity to influence
consumer behavior,” (p. 112). This furthers the argument that brands not only have power bases,
but they are using power bases to influence consumers purchase intentions. These findings can
be beneficial to students who are interested in marketing, by giving insight into the importance of
branding. In addition, any student involved in an organization can use this information to better
understand the brand they represent as an organization. For instance, students may be involved in
promoting a brand image that tries to appear similar to their target audience (Crosno et al., 2009).
This would be an example of using brand referent power to increase sales or membership in the
organization.
Power Distance in Organizations
As I transition from research on power bases to power distance, the research moves from
a micro-level view to a macro-level view. In talking about organizations, Auh et al. (2016)
looked at the relationship between power distance and burnout among service employees. They
interpreted their findings to indicate that a high power distance created more burnout among
employees. This finding is consistent with the work previously cited in instructional
communication, adding to the argument that an increased power distance creates generally
negative feelings and engagement among both students and employees. This can be a beneficial
learning point for students who find themselves experiencing burnout in an organization. The
findings of this study can help students understand that their burnout may be a product of the
work environment and not the actual work they are doing day to day. In addition, if students find
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themselves in managing positions, Auh et al. (2016) suggest avoiding behaviors like micromanaging to decrease burnout among their employees.
Differences can create issues when it comes to the use and structure of power.
Chudnovskaya and O’Hara (2016) did a study examining the cultural differences in power
distance between Danish managers and Russian employees. They conducted interviews with
native Danish expatriates who were now working in Russia. Traditionally, Russians favor a
higher power distance within organizations, valuing titles, rules, and authority. Danes typically
favor lower power distances, putting more value into experiences and relationships.
Chudnovskaya and O’Hara (2016) interviewed Danes who were in positions of leadership over
the Russians. Despite differences in the way these two parties viewed power, Chudnovskaya and
O’Hara found that when the Danish managers communicated properly, they were effective with
their use of power as leaders. Not only were they effective, but the Danish managers enjoyed the
time they spent working with the Russians. These findings are valuable for students to learn
because it shows the value of properly communicating power within organizations. Despite clear
and apparent differences, students can enjoy working with others within organizations.
Power distance and communication go hand in hand. Botero and Van Dyne (2009)
conducted a study to learn about the relationship between power distance and communication
between managers and employees. They found that an employee’s perception of the power
distance mediated their likelihood to speak up and share their ideas. To be specific, Botero and
Van Dyne (2009) found that employees were willing to share ideas only if they had a low power
distance with their manager – even if they had a lot of communication with their manager. The
belief that there was a strong power differential between managers and employees was separate
from the amount of communication shared between the managers and employees. This is helpful

POWER AND COMMUNICATION

20

for students to understand because most organizations have leadership positions. If a student
finds themselves in a position of leadership, they can use these findings to understand that more
communication will not lead to a lower power distance. Therefore, those individuals under their
leadership will be more likely to share ideas and speak up only if the power distance is low – not
necessarily if communication is high.
Dougherty and Kramer (2005) collected stories about interactions with IRB’s and looked
for common themes. One of the more common themes, was that of an IRB using time as a
resource to control and exert power over researchers. Because of the lengthy time process of
getting research projects approved by an IRB, researchers have been delayed for tenure or
graduation, or have even abandoned certain projects or ideas. Although the authors make a note
to talk about the importance of an IRB, there is a sense of resentment towards the IRB in the
narratives compiled. Some researchers seem to believe that IRB’s have value and merit, although
most others see them as a stumbling block for good research to be done. The power distance
present here is between an amorphous entity (IRB) and researchers. This study gives students
insight into the research process that their professors go through. For instance, students may gain
sympathy for either party by reading this study, and by reading the accounts of the researchers
recorded in this study. Students will then be better prepared to engage in or assist in the research
process themselves.
Resisting Power
One aspect of power in organizations that has not been touched on is resistance to power.
Power is resisted in many organizations, but some of the most prominent resistance comes from
the context of globalization (Ganesh et al., 2005). This resistance can happen on a collective
level, through groups or organizations that come together to resist an opposing organization or
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organizational entity. Pal and Dutta (2012) studied an organization that was invested in creating
social change for a specific group in India. This specific group used tactics via the internet to
resist power and create change. For instance, this activist group contested the truth, celebrated
agency, and called for action to create change for a group of people on the bottom of the power
ladder. By coming together for a common goal, the activist group was able to communicate their
resistance and create awareness and change for a specific, underbenefitted group. This article
adds value to student learning because not all power is used for good. By learning the benefits
and strategies of advocacy groups, students can learn how to come together and resist power and
create social change.
Conclusion
In this paper, I sought to answer two questions related to power. RQ1: How is instructor
power used to facilitate and/or hinder student learning in the classroom? RQ2: What is the role of
power in organizations? The purpose of this paper was also two-fold. I wanted to better
understand how to use power in the classroom as an instructor. I also wanted to build a course to
teach students about power and communication within organizations and classrooms. By
reviewing the literature, I have learned how to best use power in the classroom, and I have
learned how to teach principles of power and communication to students. To be more specific, I
reviewed the power bases and their use in classrooms and organizations. I have a better
understanding of reward, coercive, refrent, expert and legitimate power (French & Raven, 1959)
and how they relate to learning in the classroom (McCroskey & Richmond, 1983). I also better
understand power distance and how it operates on a macro-level view (Hofstede, 2001). In
addition, I have leanred about resisting power and creating change (Pal & Dutta, 2012). This
context helped me to better understand power distance within classrooms and organizations.
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Power and Communication: Upper Level Communication Studies Course
Syllabus
Course Description
This course focuses on the intersection of power and communication. We will discuss
power negotiation in the classroom and how organizations use power to accomplish goals and
meet the needs of individuals. Class discussions and assignments are designed to help students
better understand power as it functions in their everyday lives. Students will reflect on their own
experiences with power and communication as they explore new contexts and situations to
challenge and expand their knowledge of power.
Learning Objectives
At the end of this course students will be able to:
1. Describe how power and communication are related and how they influence one another
in classrooms and organizations.
2. Demonstrate an ability to summarize research on power and communication, with a focus
on power bases and power distance.
3. Critically analyze power and communication as it relates to power bases, power
distances, and other course concepts in their everyday life.
4. Engage in discussions both inside and outside the classroom about power and
communication.
5. Better the organizations and organizing they are involved in.
Reading Assignments
For this course, we will have 1-2 reading assignments almost every week. The readings
for this course are a combination of academic journal articles and book chapters. All reading
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assignments are made available through Canvas, and a complete list of the reading assignments
can be found below.
Syllabus Statement
This syllabus outlines how I anticipate the course will go, but I reserve the right to make
changes as needed. As a result, you’ll need to pay close attention to announcements. I will
always announce changes both in class and on canvas.
Course Guidelines
The following are not permitted:
1. Any recording and transmission of the classroom lectures and discussion by students.
(Exceptions can be made through the DRC).
2. Uploading any recordings of lectures and/or class presentations to publicly accessible
web environments (e.g., social media, email, text messaging, and other mediated spaced.)
I’d prefer to not be made into a tiktok video please.
Grading Policy
If you want to contest a grade, follow the 24/7 rule. Wait 24 hours after you’ve received
the grade from me, then you have 7 days to send me an email or canvas message to state your
case. After 7 days, all grades are final.
When it comes to late work, I will take 10% off the grade for each day the assignment is
late. It will be easier for everyone if you turn things in on time, but if you find yourself in
extenuating circumstances, please let me know as soon as you can if you’ll be turning in an
assignment late. I will be more willing to work with you if you communicate with me ahead of
time.
Email Policy
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If you need to get a hold of me for any reason, emailing me is the best way to do so. I
check my email often during the week, so if you email me Monday through Friday, I will return
your emails within 48 hours. When it comes to the weekend, I like to enjoy spending time with
my family and not replying to emails. If you email me after 5 pm on Friday, I will return your
email within 48 hours of the next school day. Also, I won’t check my email on school holidays,
so be aware of that.
Grading
Reading Responses

100 points

Participation

100 points

Exams

200 points

Interview Project

150 points

Total

550 points

Grade
A
AB+
B
BC+
C
CD+
D
F

Assignments

Range
100 % to 93.0%
< 92.9 % to 90.0%
< 89.9 % to 87.0%
< 86.9 % to 83.0%
< 82.9 % to 80.0%
< 79.9 % to 77.0%
< 76.9 % to 73.0%
< 72.9 % to 70.0%
< 69.9 % to 67.0%
< 66.9 % to 60.0%
< 59.9 % to 0.0%
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Attendance/Participation
You will get the most out of this class if you participate. We will all be expected to come
to class ready to share our ideas, thoughts, beliefs, and identities with one another as we discuss
power and how it relates to communication. You will get more out of this class by coming to
class. This class is more fun when everyone is here, and we will all learn better together than
separate. However, I acknowledge that ‘life’ happens to all of us, so you will be allowed 3
absences without penalty. After that, your final participation grade will be reduced by 0.5% at
the end of the semester for every day missed. As for excused absences, I will be following Utah
State University’s guidelines: https://catalog.usu.edu/content.php?catoid=12&navoid=3160
Reading Responses
For each set of readings we will do, you will have a 500-word reading response due at the
end of each week we have readings. These will always be due on the Friday after class at
midnight. For weeks we only have one reading, you only need to comment on that reading. For
weeks that we have two readings, you need to comment on both readings. You can also pull
information from our class discussions to fill out these responses, but the primary focus should
be on the reading(s).
Exams
The Midterm Exam will cover the content from the first half of the semester, and the
Final Exam will cover content from the last half. Exams will consist of both multiple choice and
short answer (3-5 sentence) questions. The exams will be open note. The exams will take place
during class time in a computer lab here on campus – not in the testing center. It is important to
study, review, and be organized before the exams begin. We will spend time in class reviewing
for each exam.
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Interview Project
To better understand the relationship between power, communication, and other course
concepts, and to see how these ideas work within organizations, you will be able to complete an
interview project. This semester-long project has several components: interviewee approval,
interview questions, interview completion, a written report, and a presentation. This project is
designed to help you better take the ideas we talk about and read about in class and see how they
connect to real life situations.
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Attendance/Participation – 100pts – LO’s 1 2 3 4
You will get the most out of this class if you participate. We will all be expected to come
to class ready to share our ideas, thoughts, beliefs, and identities with one another as we discuss
power and how it relates to communication. In this course, we will often break into small groups
to discuss ideas or practice skills. Participating in those smaller group discussions, as well as in
our larger class discussions, will be crucial to earning a good participation grade at the end of the
semester. Showing up to class won’t be enough to earn full points here, but instead you must be
engaged in quality participation. Your grade will be determined by your engagement in class
discussions, your participation in small group discussions, your level of attentiveness while in
class, and your attendance.
You will get more out of this class by coming to class. This class is more fun when
everyone is here, and we will all learn better together than separate. However, I acknowledge
that ‘life’ happens to all of us, so you will be allowed 3 absences without penalty. After that,
your final participation grade will be reduced by 0.5% at the end of the semester for every day
missed.
As for excused absences, I will be following Utah State University’s guidelines:
https://catalog.usu.edu/content.php?catoid=12&navoid=3160
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Reading Responses – 10pts each x 10 papers = 100pts total – LO’s 1 2 3
For each set of readings we will do, you will have a reading response due at the end of
each week we have readings. For weeks we only have one reading, you only need to comment on
that reading. For weeks that we have two readings, you need to comment on both readings. You
can also pull information from our class discussions to fill out these responses, but the primary
focus should be on the reading(s).
These will always be due on the Friday after class at midnight. Many of our readings will
be journal articles, and I understand these can be tricky to understand if you haven’t read many
before. During the first week of class, we will talk about how to read articles, and how to find the
most important information in them.
In these 500-word responses please include the following:
•

What are the main arguments, findings, or points of the reading(s)?

•

Beyond understanding, tell me what you liked or didn’t like about the reading(s).

•

A word count listed at the end.

Remember, these reports are an opportunity for you to reflect. One reading response will be
due each week for the five weeks preceding the midterm exam (Weeks 2-6), none the week of
the midterm exam (Week 7), then one will be due each week for the next five weeks following
the midterm exam (Weeks 8-12).
Reading Responses Rubric
Criteria

Points

Directions

/3
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Does the report meet the length
requirement of 500 words? (list word
count at the end of assignment)

•

Is the report double spaced, Times
New Roman, 12pt. font?

•

Is the writing clear and free of errors?

Content
•

/7

Is there a presentation and
understanding of the main points?

•

Does the report include commentary
about the article (what you
liked/didn’t like)?

Total

/10
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Exams – 100pts each x 2 = 200pts total – LO’s 1 2 3
The Midterm Exam will cover the content from the first half of the semester, and the
Final Exam will cover content from the last half. Exams will consist of both multiple choice and
short answer (3-5 sentence) questions. The exams will be open note. It is important to study,
review, and be organized before the exams begin. We will spend time in class reviewing for each
exam. The exams will take place during class time in a computer lab here on campus – not in the
testing center. However, accommodations can always be made through the DRC. If you need
accomodations (whether or not it’s regarding a test), come talk to me so we can make sure that
you feel like you can succeed in this class.
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Interview Project – 150pts – LO’s 3 4 5
To better understand the relationship between power, communication, and other course
concepts, and to see how these ideas work within organizations, you will be able to complete an
interview project. This semester-long project has several components:
1. Interviewee Approval – Due at the end of Week 3 - Mandatory
2. Interview Questions – Due at the end of Week 6 – 25 points
3. Interview Completion – Due at the end of Week 9 - Mandatory
4. A Written Report – Due at the end of Week 12 – 75 points
5. A Presentation – Beginning Week 14 – 50 points
Interviewee Approval
Everyone will need to choose someone in a traditional position of power within an
organization to interview. Think of managers, teachers, coaches, etc. You must have your
chosen interviewee approved by me BEFORE asking them. If you do not follow this step,
you will receive a 0 on the entire project.
This interviewee approval will be a canvas submission due at the end of Week 3. In this
submission, tell me who you are wanting to interview, what position or role they occupy, and
why you think they would be a good candidate for interviewing. This is to make sure you are
picking the right kind of person for this project.
After having my approval, you will need to approach that person and ask them if you can
interview them between October 10 (Interview Question Approval Deadline) and October 30
(Interview Completion Deadline) about how power works and is communicated within the
organization they are a part of. You will need time to prepare your questions, so make sure you
don’t ask them one day, then interview them the next. Let them know the interview will take
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30ish minutes. Don’t take more time than that without asking them first. This approval process
will give you time to develop questions tailored to that individual.
Sample email: Hello (name of person). My name is (your name) and I’m a student at
Utah State University. I’m currently taking a class about power and communication. For one of
our assignments, we need to interview someone about power within an organization. That is why
I’m reaching out to you. You are a (title of person) at (organization they belong to). Would you
have some time to meet with me between October 10 and October 30 about how you use power
within your organization? I would be happy to meet in person, over zoom, or a phone call,
whichever works best for you. The interview should take about 30 minutes, and I’ll come
prepared with specific questions to ask you to make sure it goes smoothly. Thank you, (your
name).
Interview Questions – 25/150pts.
Before you interview your person, you must come up with 6-8 interview questions with
additional follow up questions. These questions must be approved by me before your interview.
These questions should be open-ended and clear. In addition, these questions need to relate to
course concepts and ideas. Think about the ideas we have discussed or read, and how you can
translate these into clear, open-ended questions.
Sample Questions: “In our class we discussed legitimate power. This is power that
comes from the value of a title like principal. How have you used this in your school with your
role as an administrator?” or “We read an article about employee satisfaction, and how managers
can use power to increase or decrease how much their employees like their job. How does this
apply to your position as a manager?”
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You will want to tailor your questions to your interviewee and the role and organization
they are a part of. We will take time in class to talk about interview questions. Again, these
questions must be approved by me before the interview. Submit the interview questions via
canvas by the end of Week 6. This will amount to 25 of the total points.
Interview Questions Rubric

Criteria

Points

Are there 6-8 open-ended questions?

/5

Are the questions clear, easy to understand, and free

/5

of academic jargon?
Are there follow-up questions for each main

/5

question?
How well do the questions relate to power,

/5

communication, and other concepts from
readings/class discussions?

Are there a variety of questions prepared for the

/5

interview?

Interview Completion
All interviews need to be completed by the end of Week 9. This is to make sure that you
have time to write the report by the due date. On canvas, you will be able submit your interview
notes so that I can know the interview took place. You need to submit your notes, or you will
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not receive any points for this project. Again, this is to make sure that you have enough time to
compile your notes and write the report.
Written Report – 75/150pts.
After your interview, graciously thank your interviewee, then write a report between 7501000 words about what you learned. These reports should contain the following components:
1. Organization/Directions
a. A clear structure, with an introduction and conclusion.
b. The flow of your paper should make sense to the reader.
c. List the word count at the end.
d. Times New Roman, 12-point font, double spaced, APA formatting.
2. Reporting
a. Provide an overview of what your interviewee said about power and
communication within their organization.
3. Connections
a. Show a clear connection between what the interviewee said and the concepts we
have discussed or read in class. It might be helpful to look at your interview
questions to help you make these connections.
b. Cite at least 3 academic articles to support these connections. Always use APA
citations.
i. These articles should come from class readings.
4. Learning
a. Inform the reader about what you learned from these interviews
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b. Include an application of how you can use this information in everyday life with a
specific example. For instance, I can use this information with (organization you
are a part of) to accomplish (specific task).
5. Opinion
a. Offer some thoughts about what you liked or didn’t like about what you learned
from these interviews.

Interview Written Report Rubric

Criteria

Points

Organization

/5

•

How clear is the organization and structure?

Writing
•

How easy is this to read?

•

How many errors are there?

Directions
•

/5

/5

Does the report meet the length requirement of 750-1000
words? (list word count at the end of assignment)

•

Is the report double spaced, Times New Roman, 12pt. font?

•

Are all sources cited using proper APA citations?

Reporting
•

How thorough is the reporting of information gained in the
interview process?

/15

POWER AND COMMUNICATION
•

40

How well does the writer make sense of the information
gained in the interview?

Connections
•

/15

How well does the writing reflect a connection to course
concepts and ideas by incorporating at least 3 academic
articles related to power and communication?

Learning
•

/15

How detailed is the reporting of the information learned from
the process?

•

How specific was your application example?

Opinion
•

/15

How detailed is the evaluation (liking or disliking) of the
information learned?

Total

/75

Presentation – 50/150pts.
After writing the report, you will have the opportunity to present their findings to the class.
These presentations will be based on the written reports of your interviews. Think of this part of
the project as translating your written report into a presentation on the same ideas. These
presentations should follow the points from the written report. However, this should not be a
reading of your report, nor should you copy and paste your paper onto your slides. You
will lose points for being too wordy in your presentation. Focus on being succinct. Use the
following structure as you prepare your presentations:
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1. Title Slide
2. Reporting Slide (tell us what happened in the interview)
3. Connections Slide (tell us the connections to the course content)
4. Learning Slide (tell us the things you learned/main takeaways)
5. Opinion Slide (tell us what you liked or didn’t like about what you learned)
6. Reference Slide
Aside from the content, I will also be paying attention to your delivery. Practicing these
presentations can be awkward, but it really pays off in the end. Again, focus on being succinct,
and do not read your paper for us. You will lose points for reading your presentation or
having too many words on slides. These presentations will take place during the last two weeks
before finals, and they need to be 5-7 minutes long.
Interview Presentation Rubric

Criteria

Points

Directions

/6

•

Does the report meet the length requirement
of 5-7 minutes?

•

Do you follow the outline?

Reporting
•

/11

How well does the speaker present the
information gained in the interview process?

Connections

/11
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How well does the presenter reflect a
connection to course concepts and ideas by
incorporating at least 3 class readings?

Learning
•

/11

How well does is the presenter report the
information learned from the process?

Opinion
•

/11

How well does the presenter give their
opinion (liking or disliking) of the
information learned?

Total

/50
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Course Calendar
Tentative Course Schedule

Date

Discussion Topic

Assigned Readings

Assignments Due

Week 1: Aug 30-Sept 1
Tuesday Aug 30

Intro to Course/Syllabus

Syllabus

N/A

Thursday Sept 1

Overview of Assignments/

N/A

N/A

Get to know each other
Week 2: Sept 6-8
Tuesday Sept 6

What are Power Bases? (PB)

(French & Raven, 1959)

Thursday Sept 8

PB cont./How to read articles

(Dannels, 2015)

Reading Response 1
due Friday Sept 9

Week 3: Sept 13-15
Tuesday Sept 13

PB in the Classroom

(McCroskey & Richmond,

Interviewee

1983)

Approval due
Sunday Sept 18

Thursday Sept 15

PB and Learning

(Richmond & McCroskey,

Reading Response 2

1984)

due Friday Sept 16

Week 4: Sept 20-22
Tuesday Sept 20

PB and Climates

(Finn, 2012)

Thursday Sept 22

PB and Communication

(Goodboy et al., 2011)

Satisfaction

Reading Response 3
due Friday Sept 23
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Week 5: Sept 27-29

Tuesday Sept 27

PB and Marketing

(Crosno et al., 2009)

Thursday Sept 29

PB, Decisions, and

(Kohli, 1989)

Committees/Interview

Reading Response 4
due Friday Sept 30

Questions
Week 6: Oct 4-6
Tuesday Oct 4

PB and Relational

(Busch, 1980)

Satisfaction

Interview Question
Approval due
Sunday Oct 9

Thursday Oct 6

Power and Resistance

(Pal & Dutta, 2012)

Reading Response 5
due Friday Oct 7

Week 7: Oct 11-13
Tuesday Oct 11

Midterm Review

N/A

N/A

Thursday Oct 13

Midterm Exam

N/A

N/A

Week 8: Oct 18-20
Tuesday Oct 18

What is Power Distance?

(Hofstede, 2001, pp. 79-84)

Thursday Oct 20

PD Cont./Interviewing

(Hofstede, 2001, pp. 97-106)

Reading Response 6
due Friday Oct 21

Week 9: Oct 25-27
Tuesday Oct 25

PD and the Classroom

(Rocca, 2004)

Interview
Completion/Notes
due Sunday Oct 30
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PD and Culture

(Jenvdhanaken &

Reading Response 7

Rangponsumrit, 2020)

due Friday Oct 28

Week 10: Nov 1-3
Tuesday Nov 1

(Chudnovskaya & O’Hara,

PD and Business

2016)
Thursday Nov 3

PD and Mediated

(Jiang & Wei, 2013)

Communication

Reading Response 8
due Friday Nov 4

Week 11: Nov 8-10
Tuesday Nov 8

PD and Behavior

(Winterich & Zhang, 2014)

Thursday Nov 10

PD and the Research Process

(Dougherty & Kramer, 2005) Reading Response 9
due Friday Nov 11

Week 12: Nov 15-17
Tuesday Nov 15

PD and Leadership

(Botero & Van Dyne, 2009)

Interview Written
Report due Sunday
Nov 20

Thursday Nov 17

Power, Technology, and

WorkLife with Adam Grant,

Reading Response

Social Contracts

Season 4, Episode 10

10 due Friday Nov
18

Week 13: Nov 22-24
Tuesday Nov 22

Presentation workshop

N/A

N/A

Thursday Nov 24

Thanksgiving Break –No

N/A

N/A

class
Week 14: Nov 29-Dec 1
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Tuesday Nov 29

Presentations

N/A

N/A

Thursday Dec 1

Presentations

N/A

N/A

Week 15: Dec 6-8
Tuesday Dec 6

Presentations

N/A

N/A

Thursday Dec 8

Review for Final Exam

N/A

N/A

Week 16: Finals Week
Official Final Exam
Time: TBA

N/A

N/A

N/A
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Reading Assignments

Week 1
Syllabus
Week 2
French, J. R. P., Jr., & Raven, B. (1959). The bases of social power. In D. Cartwright (Ed.),
Studies in social power (pp. 259-269). Institute for Social Itcsearch.
Dannels, D. P. (2015). Eight essential question teachers ask: A guidebook for communicating
with students. Oxford University Press.
(Chapter 3, pp. 46-60)
Week 3
McCroskey, J. C., & Richmond, V. P. (1983). Power in the classroom i: Teacher and student
perceptions. Communication Education, 32(2), 175-184.
https://doi.org/10.1080/03634528309378527
Richmond, V. P., & McCroskey, J. C. (1984). Power in the classroom ii: Power and learning.
Communication Education, 33(2), 126-136. https://doi.org/10.1080/03634528409384729
Week 4
Finn, A. N. (2012). Teacher use of prosocial and antisocial power bases and students' perceived
instructor understanding and misunderstanding in the college classroom. Communication
Education, 61(1), 67-79. https://doi.org/10.1080/03634523.2011.636450
Goodboy, A.K., Bolkan, S., Myers, S.A., & Zhao, X. (2011). Student use of relational and
influence messages in response to perceived instructor power use in American and
Chinese college classrooms. Communication Education, 60(2), 191-209.
https://doi.org/10.1080/03634523.2010.502970
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Week 5
Crosno, J. L., Freling, T. H., & Skinner, S. J. (2009). Does brand social power mean market
might? Exploring the influence of brand social power on brand evaluations. Psychology
& Marketing, 26(2), 91-121. https://doi.org/10.1002/mar.20263
Kohli, A. (1989). Determinants of influence in organizational buying: A contingency approach.
Journal of Marketing, 53(3), 50-65. https://doi.org/10.1177/002224298905300307
Week 6
Busch, P. (1980). The sales manager’s bases of social power and influence upon the sales force.
Journal of Marketing, 44(3), 91-101. https://doi.org/10.1177/002224298004400310
Pal M., & Dutta M. J. (2012). Organizing resistance on the internet: The case of the international
campaign for justice in Bhopal. Communication, Culture & Critique, 5(2), 230-251.
https://doi.org/10.1111/j.1753-9137.2012.01129.x
Week 7
Midterm Exam. No reading assignment this week.
Week 8
Hofstede, G. (2001). Culture’s Consequences: Comparing values, behaviors, institutions, and
organizations across nations (2nd ed.). Sage Publications Inc.
(Chapter 3, pp. 79-84, 97-106)
Week 9
Rocca, K. A. (2004). College student attendance: Impact of instructor immediacy and verbal
aggression. Communication Education, 53(2), 185-195.
https://doi.org/10.1080/03634520410001682447
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Jenvdhanaken, B., & Rangponsumrit, N. (2020). Intercultural communication in the Spanishlanguage classroom in Thailand: Differences in power distance, individualism, and
expressiveness. Journal of Intercultural Communication, (54).
Week 10
Chudnovskaya, E. V., & O’Hara, L. S. (2016). Experiences of Danish business expatriates in
Russia: Power distance in organizational communication. Journal of Intercultural
Communication Research, 45(4), 261-28. http://doi.org/10.1080/17475759.2016.1188408
Jiang, J., & Wei, R. (2013). Power distance and online organization – public relationship
building: A comparative analysis of US and Chinese corporate websites. Chinese Journal
of Communication, 6(1), 81-102. https://doi.org/10.1080/17544750.2013.753501
Week 11
Winterich, K. P., & Zhang, Y. (2014). Accepting inequality deters responsibility: How power
distance decreases charitable behavior. Journal of Consumer Research, 41(2), 274-293.
https://doi.org/10.1086/675927
Dougherty, D. S., & Kramer, M. W. (2005). Organizational power and the institutional review
board. Journal of Applied Communication Research, 33(3), 277-284.
https://doi.org/10.1080/00909880500149494
Week 12
Botero, I. C., & Van Dyne, L. (2009). Employee voice behavior: Interactive effects of lmx and
power distance in the United States and Columbia. Management Communication
Quarterly, 23(1), 84-104. https://doi.org/10.1177/0893318909335415
Listen to WorkLife with Adam Grant, Season 4, Episode 10.
https://podcasts.apple.com/us/podcast/whos-the-boss/id1346314086?i=1000522992849
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Week 13
Presentation Workshop & Thanksgiving Break (No Readings)
Week 14
Presentations (No Readings)
Week 15
Presentations (No Readings)
Week 16
Finals Week (No Readings)
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